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In 1972^ nev goals in teacher education and 
certification 9 based on perforsance or cospetency-based teacher 
certification, required the redesigning of Hev York state 
certification prograss. Modifications in 19<)3 and 1963 had already 
required a fifth year of graruate study and supervised student 
teaching, usually as a culsinating experience, for certification, it 
the university caspus at Stony Brook the nev progras, which is both 
cospetency- and field-based, contains an introductory course with 
structured field-based experiences. In the spirit of accountability 
and public sharing, the substance of this course is presented in this 
overview of course content and cosponents and collection of 1<t 
field-based investigations. The course covers social studies as a 
subject taught in the secondary schools, particularly the curricular 
saterials, teaching strategies, learning activities, and sodes of 
evaluation used in secondary instruction. Teacher education students 
choose five field-based investigations which include observation, 
participation, tutoring, and possibly sicro-teaching in order to 
integrate clinical experience with the theoretical understandings 
gained through the other course cosponents of individualized reading, 
directed activities, and la independent project. (JH) 
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INTRODUCTION 

Although teacher certification in New York State has undergone a number 
of changes since 1936 when all candidates were required to complete a baccalaureate 
degree (including a student teaching experience), until recently the modifications 
have generally taken the form of requiring additional or advanced course vork» 
Thus, in 1953 a fifth-year requirement of thirty hours of advanced graduate study 
was required for permanent certification of teachers of academic subjects (e,g* 
English, social studies, foreign languages, etc.) and special subjects (e.g. art, 
physical education, industrial arts, etc.). Twenty years later, in 19^3, a similar 
fifth-year requirement was institute! for elementary school teachers as well. 
New York State Education Department accreditation teams visited colleges and univer- 
sities offering teacher certification programs, evaluated the facilities, faculty, 
and the genered operation of the program. If acceptable, the urograms were accredited, 
rtfgittuerea, ana approvea. 

The mid-1960*s witnessed a growing interest in and attention to the 

specification of behavioral outcomes of learning and the concept of accountability 

in education. Robert F. Mager^s influential little book. Preparing Instructional 

Objectives (Palo Alto, California: Fearon Publishers, 1962) emphasized the point 

that if teachers were not sure where they were going, then they were liable. t,o. ^ • 

end up someplace else. The book was (and is) widely used by teachers as a handbook 

for the design of objectives which describe learning in both measurable and observable 

behaviors of the learner. MagerVs emphasis is on what the learner will be IX)ING 

(emphasis his), and recommends the following scheme for writing objectives which 

will describe the desired behavior of the learn jr: 

First, identify the terminal behavior by name; w^ can specify tlic kind of 
behavior which will be accepted as evidence that the learner has achieved 
the objective. 

Second, try to further define the desired behavior by describing the important 
conditions under wliich the behavior will be expected to occur. 
Third, specify the criteria of acceptable performance by describing how well 
the learner must perform to be considered acceptable. 1 
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Leon Leccin^-r hcc dci^incd a.ccou«ta,uili'oj ua, "u x'egular public report 
by independent reviewers of demonstrated student accomplishment promised for the 
expenditure of resources." This definition has several important implications. 
First, that educational personnel clearly state the performance(s) — i.e. behavior(s)— 
students will denonstarte, and specify the criteria used to Judge the perfoniiance(s) . 
Second, that "outside" reviewers, applying the stated objectives, conditions, and 
criteria of evaluation, will be able to function as "independent educational accomp- 
lishment auditors." Third, that the report of student accomplishment is shared 
with the public. 

I 

By the 1970*8, the accountability movement had developed such momentum 
that statements on accountability were included in the Presidents' Message on Edu- 
cational Reform to the Congress of the United States (March 3, 1970), written into 
the contract between the Board of Education of the City of New York and the United 

ridii\"-tiw:". wf Tcvih^jj-;- , cc;.T]c-3 for i;i ^rcnt prvposuic Lo Ine U. Z, Office oi ijCtU- 
cation, etc.^ 

It was in this climate of increased awareness and sensitivity to behavioral 
objectives and accountability that New York State embarked upon a change in itr 
procedures for teacher certification. Unlike the earlier modifications of 19^3 and 
1963, New York State's new performance or competency-based teacher certification 
program (referred to as PBT£ or CBTE) calls for revolutionary changes in teacher 
certification 

The basis for New York State's new procedures and standards for accreditation 
of programs leading to certification for public school service was set forth in 
the "Teacher Education and Certification Section" of the 1972 Regents Plan for the 
Development of P r^t Secondary, Kdacation . According to official publications of the 
State Education D^^partment, Division of Teachor Education and Certification, the 
goal and underlying assumptions of the Teacher Education and Certification Section 
of the 1972 Rcgcnt L-.' Plan are as follows : 
Croal: 

To estubllsh a system of certification by which the State con 
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assure the publir thflt profpcQ-fon?.! personnel in the cchccls po33C33 
and maintain dv^monst rated competence to enable children to learn. 
Underlying convictions: 

The basis for certification should be teacher competence rather than 
total reliance on college courses. Possession of a State certificate 
should represent an acceptable level of competence in general back- 
ground knowledge, subject matter knowledge, and teaching skill. 

The preparation of teachers should involve a number of pertinent 
agencies and individuals including: schools, higher institutions, 
professional staffs, FJid other relevant agencies. The ideal professional 
training would integrate theoretical understanding and clinical ex- 
perience in a system of mutual refinement and reinforcement.^ 

To implement the goal of the Regents' Plan, all new certification programs 

submitted aftfer September 1, 1973 are required to provide evidence that; 

1. Participating agencies (school district, college, appropriate 
professional staff of the school district, etc.) have shared signif- 
icantly in program planning and decisions, and have accepted the roles 
and responsibilities Jointly identified in plannning. 

2. Program goals derive from realistic assessment of functions of appropriate 
professional personnel. 

3. Program goals are appropriate and comprehensive. 

U. Entrance requirements (if any), techniques of assessing schievement, 
and standards and conditions of cJemonst rating RrTh1«*v«?^«*r!t •^ro '•l?:.rly 

...... -M**. mt^^^m^ WWMWfc^4AW^. 

5. Candidates who will be recommended for certification have demonstrated 
achievement of the program^s goals. 

6. A program evaluation system has been established and will operate 
to identify and correct program weaknesses .5 

Currently-existing programs must be re-designed according to the following 



schedule: 



Certification Field 

1. Elementary, (N-6 i N-9) 
and special education 
(teachers of the handi- 
capped) 

2. School ac ministration 
and supervision (SDA 
and SAS) 

3. Secondary (7-12) 
academic subjects 
Pupil personnel service 
areas 

5. Special subjects and 
occupational subjects 



Deadline date. for 
program revision 

February 1, 1975 



February 1, 1976 

February 1, 1977 
February 1, 1978 
February 1, 1979 



Indi 
not 



€i4^§tB^ga" ^^^^ 

February 1, 1976 

February 1, 1977 

February 1, 1978 
February 1, 1979 
February 1, 198O ^ 



Although previour. New York State certification programs included u 
rn?r>- ^"PeJ^vicod student teaching experience, this usually took the form of a 



c\0?«^n9.tini; experience, tjTpically tal:cn by ctudciits iu tucii &cuiur year. For 
many students, particularly those preparing to teach at the secondary school level, 
this may have been the first (and probably only) field-based experience in their 
teacher education program* 

New York State's new teacher certification program is both competency 
and field-based. That is, there is a new emphasis on a much broade • conception of 
the relationship between theory and practice, between the integration of "theoretical 
understanding and clinical experience," 

Toward this en*' Stony Brook's Secondary Social Studies Teacher Certification 
Program (SSS/TCP) has attempted to modify its program to include field-based 
experiences in the early stages of a student's entry into the program; specifically, 
in the ii. voductory course. Education 397, "Teaching Social Studies," 

The following documents describe the general course objectives, the 
uvcrull viciiiK^i xur uchievix;K uhcju course ob.iectives* and zhe " t>ro^ocois lor T*ne 
structured field-based experiences which are addressed to a sub-set of the gen- 
eral course objectives. These structured field-based experiences will be implemented 
during the I97I4-I975 academic year, during which time they will be monitored and 
evaluated both by the participants and "outside" reviewers. In the spirit of 
accountability, we wish to identify and '*make public" the texts of the trial "pro- 
tocols" for these structured field-based experiences > so that the materials can 
be shared with participating p^irsonnel and agencies. 



FOOTNOTES 



1. Robert F. Mager, Preparing Instinictional Objectives (Palo Alto, California: Fearon 
Publishers, Inc., 1962), p. 12. 

2. Dwight W. Allen, and Eli Seifman, The Teacher's Handbook (Chicago: Scott, Foresman 
and Company, 1971), p. 73. 

3. Ibid., p. 72. 

U. "Format for Submission of Teacher Education Program Proposals" (Albany, New York: 
The State Education Department, Division of Teacher Education and Certification, 
September 1, 19T3), pp. 1-2. 

5 Ibid., p.G. ^ 

6. "Competence-Based Certification Newsletter," No 5, November, 1973 (Albany, New York: 
The State Education Department, Division of Teacher Education and Certification), 
p.l. • 



DOCUMT ^1: COURSE DESCRTPTT ON RHKFT 



This document is to be distributed and reviewed in detail with the 
students during the first class meeting. The intent is to specify and "make public 
the general course objectives and the overall design for achieving tlise objectives 
i*e, the curriculum materials, the teaching strategics and le£*,rning activities, 
€Uid the mode of evaluation. * 
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COURSE TIT I.E DK:-CRIPTIO!I : Education 397, "Teaching Social Studies" 

A study of Gociai studios as a subject taught in the secondary schools: the nature of 
;the social studies; curricula models ; scope & sequence of topics offered; new progranis 
of social studies instruction; etc. Designed for prospective teachers of social studies 
in secondary .schools. . . 

Pj>ereT.vlc:tor ? !:ir.ir.un cf five Sociiil CciCuCe Cwuaoc& uejuud ulie iuLruduclury level. 
Instructor ; Dr. E. Seifman 
Credits: 3 



I 

CO 

I! 



o 
§3 



C4 



COURSE CO?>!POiIEriTS : 
2.1 Class ;le.^3sions 



2.1.1 Plenar:/ Class Mode ; Introduction & presentation of themes & topics, informati( 
& data, theoretical models, substantive issues, etc. — for discussion, analysii 
& evaluation. 

2.1,i. Plcnar/^ & Group Modes ; Preparation, presentation, analysis, & evaluation of 
specific teaching strategies, learning activities, curriculum materials, 
teaching-learning problems, educational issues, etc. 
2.2 Readinpis ; 

2.2.1 Directed Rep-dings /Class Focus ; Readings as data base for focus of class 
sessions (discussion, analysis, & evaluation of substantive issues; actually 
try out suggested teaching strategies & learning activities; etc.). 
Directed readings include the following; 

(1) Comcion Text; Edgar B. Wesley & Stanley R. Wronski, Teaching Secondary 
Social Studies In A World Society , 6th ed. (Mass.: D.C. Heath i Co., 1973 

(2) Common Curriculum Materials; a:*:? Public Issues Series /Harvard Social Stud; 
Project Unit Books (titles include; Comnunist Cliina ; The Ipni tyrant ' s 
Experience ; The Ar.erican Revolution ; Race .ind Education ) 

(3) Common Pamphlets: iJCSS, Hov To Handle Controversial Isnues 
(U) Other Selected Readings, Documents, etc .. Provided By Instructor: e.g. N.Y 

syllabus, social studies curricvilum materials catalogs, etc. 

2.2.2 Individualised Readings /Out-of-Clajs Focus : Individualized "extended" reading! 



etc.) on topics introduced in class sessions. The object is both "substantive' 
(to encounter additional data, insight, suggested practices, points of view, 
current trends, contorversies , etc.) & "procedural" (to familiarize yourself 
vith basic Veference vorks, sources, & literature in the field ol social stud: 
education) . 

^.3 Directed (Corinon) Activities : Applying the principles of selected instructional 

models to the design of actual teaching strategies, learning activities, curriculum 

materials, diagnostic & evaluative instruments, etc. 
2.U Directed (individualized) Field-Based Experiences ; Field-based experiences in seconc 

schools (e.g. observation, participation, tutoring, possibly micro-teaching, etc.). 
2#5 Independent Project : An independent project, related to course objectives, developed 

in collaboration vith the instructor: this includes agreement upon the type of proJ< 

objectives; procedure for carrying out project; procedure for reporting or ^resentii 

"finding"; & method of evaluating the project. 
2#6 Fomal Exaninations : (Mid-Semester & End-of-Semester) Opportunity to demonstrate 

competencies (knowledge, ski lis, behaviors) developed through class sessions & direct 

readings . 

• 

[Note: TBD= To Be Determined] 



3. EVALUATTC: 



CATSG0R]r:3 


WEIGirr (V/) 


X3 


W X XS 


Exani n.it ior.n ^ [ :;=H ) 


I; 






Directed Acti viti'3::"" (lislBD) 


2 






Indivi^'T.iin-ji r.oviinrs (;;<3D) 


1 






Field-E-::.-. -^ E;.:r.-?i'i oncer. (:;=S) 


1 






Indeper. i-Tit rro.ject VA-l) 


1-U 
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• E.l (W2) + H:,2 (W2) a U 

Since all directed activities nay not be of the same level of significance or diff- 
iculty, each vilL be assigned a "weight" (W). m^f^t^ ^ '''^^^ 



FINAL GRADE*. 



T W 



Documents #2-15: STRUCTURED FIELD- BASED EXPERIENCES 

These "protocols" for the structured field-based experiences ai'e to 
be distributed and reviewed in^ detail with the students during the second class 
meeting. The intent is to emphasize the nature of the field-based experiences and 
their relationship to the Social Studies Secondaiv Teacher Certification Procrum 
(SSS/TCP). Students are asked to select five (5) structured field-based experiences 
of their choice, but are edso encouraged to select a variety of different types 
of experiences — rather than select five of the same type. It should be noted that 
the number "five" was selected in terms of the instructor's estimate of reasonable 
work-load for the course and the problems associated with travel to schools in a 
region without public transportation (Suffolk County, New York); the number will 
be reviewed both during rnd after the operation of the course. 



socr(>ii riCTr:::c::/r!QgT;ji studtes 



•1. Setting: 

1.1 Vniore? (Kane of school distr ct, school, etc.) 

1.2 Vrhen? (Day, date, etc.) 

2. Procedure: ,v 4^ x -i^ ^ 

Buckj^jround: You are majormg in one of -he cocial sciences or one of 

.the interdisciplinary social science type majors. Pres'or-.ably 

— — " you have been studying a body of knowledge which has cone 

relationship to social studies as a subject taught in the 

secondary schools. 

2.1 Observe at least three different grade levels of social studies classes (grades 6- 
Grade Level 6 7 8 9 10 "Tl 12 ~ 



Note: A siii^le observation nay /nay not be sufl'icient to adeuately answer 2.2: it 
may be necessary to informally chat wHh the teacher & students in order to 
get a better sense of the "cours " as a whole, rather than base your Judge- 
ments ninply on a single class session. 

2.2 Analyze the relationship between your college preparation in your s ocial science 
major and n ocis.! studies as a subject taught at the secondary school level, 
[i.e. How would you evaluate your connand of the secondary sccinl studies 
subject natter at each of the grade levels obccrved? Vrnat special conLiib- 
utions could you bring to the secondary social studies curriculum at each 
of the grade levels observed? etc.] 



3. Evaluation: 

3.1 VTnat (if anything^ were you able to learn abv-ut your r>ubjcct natter preparation 
as related to the secondary cocial rtudiec curriculum? 

3.2 Rating 2e LAplanation of the "value^' of the experience 



Ho V-iJu:- 


Little V'n u-,'_ 










I 




" ■ ■ ■ ■ ■■ 



ErJc"^ by E. Seifinun (suUY at Stony Brook) 



SOCIAL STUDIED CLAS3 OBr-^R'ATIO:? 
J 

1. Setting;: 

1.1 Vfnere? (r.chcol district, schooj , etc.) 

1.2 When? (day, date, time, etc.) 

1.3 Grade(s)/Teacher(s) 
l.U Class si2c: 



Types : Plenary Class riode 

Individuali::Gd/Independent Work Mode 

Group V/ork Mode 

Lar^e Gtoup Instruction Mode 



other 



male 








Total H 





1.5 "Type'' of class (i.e. belov average, average, ab ove average, etc.) + How do 
you knov? 



2. Arrangements (How were arrangements made for the visit and observation?): 

3« Teaching-Ledrniiig Process : 

3.1 Topic(s) of focus: ^ ' 



5M 

CO 



3.2 r;ui:ir.ary description of teaching-learning process 



Objectives 



1—. or* o \ c 



3.3 Observation/Comments, etc.: 



Sa'riLiary DescriDtion 







• 




Teaching Strategies 












Learning Activities 






♦ 




3ro< 






& 
o 


Evaluation 
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Evaluation? 

l|.l V/hat (if anything) were you able to learn about 
ll.l.l Tne school 
1*.1.2 I'hc clacs 

U.1.3 The curriculum materials 
U.y.U Ihis y-'irticul.'ir ir:r:t ructi^. r/il approach 
H.1.5 The tcMuhi.)^-leuri;inc pracci:n in general 
^♦.1.6 Yourself 

^''^ ^^'^^'}^[^ 



SOCIAL DTUDIl-r. STUin.'iiT Ol v.'.ll IO/ATl QH 

1. petti nr.: 

1.1 VHiercV (iJ.'uiie of school Jictrict, r.chool, etc.) 

1.2 V/hen;' (Day, date, time, etc.) 

2. Procedure: 

Select one student on when you will focus your observation. 

2.1 Describe how^ ii why you selected the particular student you selected for observation 

2.2 Write a ''running sunimari.-*' of the behavior of the student (e.g. Answers teacher •s 
question, "Hovr did...?"; Asks question, "if, ...then wl^y. ..?'*; sits quietly; 
leaves the room; returns after 25 minutes; etc?.) 



2.3 Evaluate what you think the student learned as a consequence of the tenchine-learriii 
situation (i.e. the class period,, the field experience, etc.) 



3. Evaluation; 

3.1 What (if anything) vere you able to learn about 

3.1.1 I'he student 

3.1.2 Yourself 

3.1.3 Teaching 
3.1. Learning 

3.2 Rating U Explanation of the "value" of the experience. 



No Value 


Little Value 


Gome Value 


Valuable 


Extremely Valuable 













ERjCp 19Y'» by E. Oeifnan (nuir/ at Gtony Brook) 



SOCIAL STUDIKB GYLl.''uHU3: STA^'IC/ LOCAL 
'•1. Setting: 

1*2 When? (Day, date, etc.) 



2« Procedure: 

Background: The State Education Departnent of the Ctate of Nev York has 
established a social studies syllabus for grades K-12 which identifies a st^eci fic 
focus for each grade (e.g. Grade 9*. ^^sian & African Culture Studies), spccii^ic 
topics (e,g. Grade 9: Topic #1, "V/orld cultures today; Topic "Africa couch of 
the Sahara: land i people Topic "China," etc.), stf.te d up> de r 3 1 vsi di n rrs^ 
(e.g-. Grade 9: Topic #5 "China," A Kill TO UIIDKFST/^ilDIiUi Thr: T::j\l)ITIO:ii\L CULTURE OF 
CHINA IS T^ i;:v.u';IKE THE MAIil^ER OF CREATIVE EXPi^^33I0;J IN ITS ARTS), a-d re lated 
c ontent (e.g. Grade 9, Topic#5i "China," "Certain common characteristics of artistic 
expression also coinnon to Chinese culture of the past include:.. Effects of the 
writing system on the arts; calligraphy as relates to paintinf;; limitations imposed 
by the characters upon expressions in poetry, other literature.") 

2.1 Based upon a field experience at a secondary school, analyze ths relationship 
between the official New York State syllabus for a specific grade (other than 
grade 12) tc the social studies curriculum being used at the particular grsade 
in that particular school, [i.e. Is it identical, similar, different, completely 
different, etc.?] If different, hew so? Why? 



2.2 Comir.ents/ Observations, etc: 



3. Evaluation: 

3.1 Vfhat (if anything) were you able to learn about curriculum 7»equirc:nenvf:? 
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•$•2 Fating & Explanation of the "value" of thu experience 



No Viduc 1 


I,it.tlc Val.u'? 




Valuable 1 


KxtroTr/?ly Y'llU'^M-' 


1 


* 







n. 

« • 

1. Setting; 

1*1 VTaexe? (Udjutf ul school district) school) etc*) 

1,2 When? (Day, date, etc.) 

2» Procedure: "supplemental text" 

Analyze a social studies text ("basic text)V"maJor text," etc.) currently 
being used in the school* 

c ' 
2*1 Complete bibliographi reference: 

[Author's last naiae, first name, Title (Place of publication: Publisher, Date), pp* 

2.2 How used? [i.e. students given copy; available only for iri-school use; available 
for both in-school & out-of-school use; course built around text("basic text"); text 
supplcmentG course work ("supplemental text"); assignments based on readings from text; 
use of text's questions etc. as basis for assignments (no use, some use, high use); etc. 

I 



2.3 Select a topic on which you have a very weak cognitive background. Evaluate the 



2.1* Select a topic on which you have a very strong cognitive background. Evaluate the 
text's treatment of this topic. 



2.5 f»elect a topic which is (or has potential for being) highly controversial. Evaluate 
the text's treatment of this topic & specify the criteria you are using for your 
evaluation. 



3. Evaluation: 

3.1 V/hat (if anything were you able to learn about social studies texts and their use? 

3.2 Ratine ^ Ei'irlanation of the "value" of the experience 
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Ho Valuo 


Litllo V'ilu-.- 




Val u^iblc 








< 









CD 197^ l»y E. CeifmHn (3UIIY ut Stony DrooK) 



SOCIAL STUDIK3 CUP.ia.CUI.,UM MATKHI/VL3 
\ 

1. Scttinc: 

;* . 1,1 WlieroV (uamo of School district, school, etc.) 

1.2 vnion? (Day^ date, etc.) 

2. Curricalun materic,l5 : 

2.1 UoitiQ of riajor social studies curriculur, materials used* 

• 2.2 Unit cost (i.e. @$ ) 

2.3 How v^as decision rnade to purch^ce/use these materials? 

2.1*. Brief description of materials 



2.5 Description of how these curriculum materials used. 



3. Evaluation: 

. 3*1 What (if anything) were you able to learn about 

3.1.1 How curriculum materials are selected 

3.1 .2 You^own ability to recommend "better materials" at not greater unit cost 

3.1.3 Your own ability to reconuaend "comparable materials" at a lower unit cos 



3.2 Rating It Explanation of the 


"value" of the experience 




No Value Little Value 


Some Value 1 


Ya]/a3.ble 


Km ^ r*er:i'3ly Yaluoble J 




L 1 









ERJC^ ^^1^'* Ccifjran {zUllt at Stony Brook) 



UP-TO-DATE CU!xRICULU!l MATi-IUAL'J AI.'D/QR DATA 
1, Sotting: 

1\1 V/here? (iJame of school district, f.^hnnl . ^t.c.) 
1,2 When? (Day, date, etc.) 



0 



2. Procedure: having 

Bttckground: For some educational objectives the issue of curriculum materials &/or 

data which are the most up-to-date is ol little or no^ .iji-LrJi^I^P^iLJ vhile 
for other educational objectives, curriculum mterials St/ or data which 
arc the most ''up-to-date" is of crucial r>irnificf.ince^ . [e.g. Consider 
the case of a replica of the original Tl^.g of the U.S. vs.. the current 
flag of the U.S.; or a photograph of President Lincoln vs. a photograph 
of the current President; or the narne of the former Governor of the State 

vs. the name of the present Governor of the State and consider different 

types of educational objectives. 

2.1 Based upon a field observation, identify instances of educational objectives 

for which "up-to-date'' curriculum materials &/or data are of crucial s ignificance . 

i 



2.2 Analyze the relationship between the curriculuia mteriols &/or data which were 



n 



data learned as "up-to-date'' material :&/or data? Does .jayone notice or care if 
the materials &/or data are not "up-to-date"? etc.) 



3» Evaluation: 

• 3.1 V/hat (if anything) were you abl^ to learn about the concept of "up-to-date" 
curriculum materials &/or data? 



3.2 Rating & Explanation of the "value" of the experience 



rio Vilue 


Little ValU'- 


C^r/i V'lluo 


ValiMble i 






I'.'ilu'iblo 














c) 197U by E. Deifinan (GUIJY ut Gtony Brook) 



SOCIAL E^TU DIEG T.KAru'llllG PH0BT.L ::.!>1 TIJTEPVIT.; 
1 

,1. Settinp: 

1.1 Wxierul (K(iiQc oi school aistrict, scnooi, location, etc.) 

1.2 When? (Day, date, etc.) 

2. Interview Procedure: [interview five students of the same grade level. Interview 

questions follow:] 

Background/Introduction : Students generally report that some aspects of a 

subject, or topics, etc., are easier to learn than 
others; & that some aspects give them more difficulty 
than others. 

2.1 In your social studies class, are there any such topics or kinds of things that 
you find relatively easy to learn? (Please describe + why?) 

2.2 In your social studies class, are there any such topics or kinds of things that 
you find hard to learn — i.e. they give you difficulty? (Please describe + why?) 

2.3 Could you £Uf;r;ei;t one possible recommendation for helping someone like yourself 
who has difficulty with that kind of thing in social studies? (Please describe 
your reco::inendation) 



3. Observations /Cements, etc. 



U. Evaluation 



l*.l Vfhat (if anything) were you able to learn about 

I*. 1.1 Student perceptions of ''nocial studies" 

i|.1.2 Student perceptions of "learning problems" 

« 

U.2 Rating & Explanation of the "value'' of the experience 



No Value 


■ Little Value 


Sorr.e Value 


Valuable 















ErJc^ Seifmn (SUHY at Stony Brook) 



Tirro j 



Type: 1;1 Relationahip 



.d. Setting: 

1«1 Where*. (Name of school district, school, location, etc.) 
1.2 Wheu? (Day, date, time /duration, etc.) 

2. Tutce: 

2.1 Age 

2.2 Sex 

2.3 Grade 

3. Tutorial Focus: Siunmary statement or description (e.g. Steps of how a bill becomes a 

law; How to compile a bibliography; Map rea-ing skills; etc.) + How was this particxilar 
focus selected or determined. 





Sunmiary Description 


Objectives 


i 


Diagnosis 




Curriculum Materials 




Teaching^Stratecies 
Learning Activities 

i 




K valuation 





5. Comments/Observations, etc. 



6, Evaluation: 

6.1 What (if any thine) were you able to learn about 

6.1 Xmc subject matter (i.e. content) 

6.2 The student 

6.3 The 1:1 approach 
6,k The criteria you accept as evidence that learning has /has not taken place 

6.2 Rating & Explanation of the "vo.lue" of the experience. 



::o Value 


LittJe Valuo 


Sone Value 


Valuable 


Kxtrenel;/ Valuable 













EWC^ 197'» by E. Scifir..m (nuiljf at Stony Brook) 



Typo ! ItP-^ Rt?] •■i tionrhlr 



•♦1. Setting: . • ' . 

Ifl V/here? (l.'w.e nf r.^bnol Hi«firio^, ri'hocl, Icctiticn, etc.) 

1.2 When? (Day, date, tinio /duration, etc.) 
2* Tutees: 





A 




Male 






Feirn.] e 







3. Tutorin.1 Process: 

3*1 Tutorial Kocun : Suirjnary stater*ent or description (e.^. Steps of how a bill becor.es 
a law; How to conipile h bibliography; Itap readinc skills; etc.) + How was this 
particular focus selected or deterndned* 



3.2 Tutorial Procedure: 



ObjectivtrG 



Diaf.noois 



Curricului.-^ Iluterials i 



Teachinrj^S^ratecies 
Leaiminf, /vctivities 



Evaluaticn 



3*3 Coiinents /Observations, etc. 



Suinnary Der.crip'uicn 



1*. Evaluation: 

Vfhat (if anything) were you able to 1-arn about 
ii.1.1 llic dynamics of a small group 

U.1.2 Types of te'ichinG stro.tecies/lcarning activities which maxinize the 

potentials of the smiUl c^'^up 
I*. 1.3 Your own preTerencos for workinc in a 1:1 or 1:2-5 type relcitionship 
li.l.U V/ays you responded to /did not respond to specific students within 

the sniall group 

^.2 Pvitinc £5 Explanation of the "value'* of the experience 



Ho v aiiG 


I.!ttle V-Jluo 


Sore VjlIU'.? 


V-.-lirtble 


Ky.i>rer:ie2 y ■■/•:■.] u-ir le 













ERjC^ 19Yl» by K. G«ifL-an (r;UNY at Stony Brool:) 



/4 



jr, Gcltinc: 

1.1 'rt'hero? (llxao of school district, school, etc.) 

1.2 When? (Day, date, tine, etc.) 

2. School Board Mor.bership: 



2.1 Present /Absent : 




Male 


Female 




ToLui A' 








1 'Pivseut 






2.2 Sex/Acc: 











20's 1 


30's 1 Xo's 


50's 


6o's' 


70's 


80's 


90 'r (Arrr^ 


Male 




1 












yenale 




1 













2.3 DbservatioriG/'Coimiients, etc.: 



3» Audience: 

2.1 Diiitribiition: 



1 Total // 


0 Students 


j Uon-Students 


Male 1 




Fotna] e j 


i 



2.2 Observaiioii^/CoLLTients, etc.: 



Agenda: 

h.l Suramaiy of items on agenda t/or items discussed. 
U.2 Observations /Consents, etc. 



5* Evaluation of Field KxDerience: 

is the basis for your judpov.ent or conclusion? 

5.1»1 The "community" (i.e. the school district) 

5*1*2 Tiie school board 

5.1.3 The parents 

5.1.1^ The teachers 

5.1*5 The administrators 

5.1.6 The students 

5 1.7 "Other" 

5.2 Rate the "value" of this experience for you & explain the bogis (criteria) for 
your evaluation. 



No Value 


Little Value 


SoHie Value 


Valuable 


Extremely Vuliuiblv: 










1 



5.3 Explanation: 



© 19Y'» by H. Scifiu'.ui (sui:y at ntony Brook) 



ERIC 



CO NTROVKR^IAL insUiCr* 
? 

l/Settinc: 

•l^l Wliere? (ikune of school disrtict, school, ctcj 
1,2 Wlien? (Day, date, etc*) 
2. Procedure: 

Background: The school exists as both an institution of the larger society and of the 
loca). ccrjriunity (i.e» school district, neighborhood, etc.). In the social 
studiei: in particular, sor.e topics 4 issues my be considered highly 
controveri>ial & nay generate a good deal of conflict between h among 
teachers, students, parents ^ administrators, community r.e:nbers , etc. 
Schools often develop policies & procedures for "handling" (or not handling) 
controversial issues & topics. 

2.1 Inquire as to whether or not the school (or school district) has established 
.any set of principles, policies, or procedures for "handling" controversial 
issues & topics in the social studies. 



YES 


NO 







2.2 Describe the principles, policies, or procedures established for "handling" 

(or not handling) controversial issues & topics. [Identify the "source" of your 
data. ] . 



2.3 Inquire as to whether or not there has ever been a case of a conflict concerning 



Yes 


No 







was it considered controversial? How was it resolved? etc 



3* Evaluation: 

3.1 What (if anything) were you abZ > to learn about 

3.1.1 The coitu.iunity 

3.1.2 CcntroYcr'jial issues h. topics 

3.2 Fating & Explanation of the "value" of the experience 



ERIC 



Wo V.'i luo 



ValU'iblc 



® 197'» by E. rK-irmn (SUHY at Stony lirooh) 



GPADitiG & yvALUATic:! tkt:!:?.vts w 

>. Set tine: 

1. J. Wliere? (Warr.e of school district, school, location, etc.) 
1.2 Wien? (Day, date, etc.) 

2. Interview Procedure: [Interview five students concerning last year's final social studies 

"report card" Gt"'^>^c«l [Interview questions follow:] 

2.1 What was the final grade? 

2.2 How did you( student) interpret the grade (i.e. •'What do you think that means as 
a final grade for the course?") 

2.3 How do you think the instructor arrived at that final grade? 

2. U Do you think the final grade was fair/unfair? + \imy? 

2.5 If you were in charge of evaluating student pcrforniance in that social studies 
class, how would you have dpne it? [i.e. you are asking the stduent for his/her 
suggestions for arriving at a final grade ] 

i 

2.6 Applying your suggested system of evaluation, what final grade would you have 
received? 

3. Evaluation: 

3.1 What (if anything) were you ahle to learn about 

3.1.1 Student perceptions of the grading & evaluation process & procedure 

3.1.2 The grading Se evaluation process & procedure 



3.2 Rating & Explanation of the "value" of the experience 



No VjOAKi 


Little Value 


Some Value 


VrJ u^iible 












Extremely Valuablej 



1971* by E. Scifm-xn (j^ij^jy ut nto.n;/ Brook) 



GHftDIIIG POI.ICIEr.'. 
J 



2,.' Setting: 

1.1 Wlicre? (iJojne of school district, school, etc.) • 

« • • ■ 

1.2 When? (Day, date, etc.) 

2. Grading Policies and Procedures: 

2.1 Sunimary statcnent describing craJinc policies of •school + identify "source" of 

these policies (if possible, attach any relevant data: policy statement, repoii; car 
etc.) 



2.2 SumiTiary statement of grading procedures of school (e.g. use of letter grades & 

their ricaninGc; use of nxxinerical grades I, their meanings; use of anecdotal report. 



2.3 lOPTIOII/X] Tally of distribution of class set of grades for last marking period 



3. Evaluation: 

3*1 What (if anything) did you learn ab out school grading policies & procedure 



3*2 Eating St Explanation of the "value" of the experience} 



No Value 



Little Value- 



Sono Value 



Valuable 



Kxtrcrnoly Valuable 




Brook) 



